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LeHo Key Educational Factors 

 

Introduction 

The LeHo Project 

Throughout Europe, educational initiatives in hospital schools and home education have been 

designed to improve the engagement of students at risk of having their education disrupted due 

to their medical needs. Those initiatives often represent meaningful responses to a broad and 

complex range of educational challenges.   

 

The main aim of the project “Learning at Home and in the Hospital” (LeHo – 

www.lehoproject.eu, funded with support from the European Commission under the LLP 

programme) is to investigate and document ICT’s roles in improving communication and enabling 

children with a medical need access to an education. This aim has been reached through the 

pursuit of the following specific objectives: 

. Outline key educational factors and highlight good practices dedicated to the 

education and care of students with medical needs;   

. Explore and design ICT-based solutions that enable children in hospital, 

receiving home therapy or attending school part-time due to illness, to access 

an appropriate educational provisions;   

. Identify ways in which technology can impact pedagogy and teaching 

methods in Home and Hospital Education contexts (HHE).   

  

This document presents the results of the development of the definition of LeHo’s Key Educational 

Factors (KEF) for the education of children with a medical needs at home, in the hospital and in the 

mainstream school. 

The process 

These factors were initially developed by Michele Capurso and John Dennis of the University of 

Perugia, members of the LeHo team. A review of literature on key factors in education and in 

Educational psychology was conducted and its key factor were outlined and organised into a 

limited number of categories. Subsequently, these factors were compared with literature about the 

education of children with a medical condition. An initial draft version of LeHo Key educational 

http://www.lehoproject.eu/
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factors was then redacted and was sent to the project’s team for review. This process lead to a first 

version of LeHo’s KEF. These KEF were further reviewed in two more steps. They were presented 

and discussed at the Hospital Organisation of Pedagogies in Europe conference in Bucarest in 

2014, and they were also sent to the LeHo’s project Board of Experts for review.  
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The Key Educational Factors 

A. Relationships 

 Authentic learning always takes place within a system of interactions with others and with 

cultural artefacts. Shared cultural and relationships mediators can facilitate educational 

processes at all levels and in any context. 1-3  

 Due to social interactions with more capable peers and individuals, learners are able to 

perform at a level which goes behind their individual level of competence (Zone of proximal 

development). 2 

 Education and Learning are influenced by proximal (e.g., immediate setting, availability of 

tools and facilitators, emotional class climate, instructional practices, technology) and distal 

(culture, systems of beliefs, caring network for the child and his/her parents, communication 

among different parts involved in education) factors. 4 

 

B. Making sense and constructing knowledge 

 The learning of complex subject matter is most effective when it is based on intentional and 

active process of constructing knowledge from social interaction, information and 

experience. 5, 6 

 Educational processes should always be perceived as meaningful by all the individuals 

involved; they are more effective when some kind of temporal continuity and stability is 

provided. 5, 7   

 New information should always be linked with existing knowledge and personal experiences 

in meaningful ways. 8 

 Individual and group emotional state and motivation are mutually influenced by each other. 
9, 10 

 

C. Assuming roles 

 As a result of new educational achievements the child should be able to assume new roles 

which are recognized by teachers, schoolmates, etc. 11  

 The child should be able to use learned skills to represent and narrate his/her internal and 

external reality to others. 12
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D. Metacognition 

 Thinking, reasoning, organizing, planning controlling should alternate with things like 

acting, doing, building, drawing, manufacturing. 13-15 

 Various materials should be involved in such a process because they activate different 

thoughts and sensorial experiences. 16, 17  

 Self-controlled and peer-controlled tools (checklists, forms, discussions) at different stages 

of the learning process enable the child to become a more independent learner. 18, 19 

 

E. Individualities 

 Learners have different strategies, approaches, and capabilities for learning that are a 

function of prior experience, social climate, motivation, culture, personal learning styles and 

development. 5, 20 

 Providing scaffolding and formative assessment facilitates learners in reaching higher goals 

and increases self-esteem and self efficacy. 21, 22 

 Each learning process should be preceded by a phase of listening and assessing of the 

child’s own history, desires, aptitudes, and culture. 23 

 

F. Inter-institutional communication  

 Schools and parents are partners in the child’s education. Family functioning, school 

effectiveness and student success are empowered by an open and bi-directional 

communication between school and families and are influenced by school policies, 

philosophies and practices 24.  

 Educational outcomes are empowered by a good communication and mutual recognition 

between different institutions directly involved in the child’s education, as well as between 

local and national educational authority 4, 25. Such communication must be supported by 

properly shared accountability tools for monitoring students’ progress 26.  

 Student’s assessment should include academic abilities as well as personal and social 

developmental abilities. Shared evaluation and assessment documents should be adopted 

for these purposes and should be mutually recognised by different educational 

institutions27. 
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